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Children's readiness to enter school is a very important thing to consider 

when children are going to enter elementary school, especially in terms of 

readiness to receive lessons. If the transition process fails, the next learning 

process will also fail. Those who must be ready in this transition process are 
parents, children and schools where the child continues elementary school. 

This study was conducted to determine the readiness of children's learning 

maturity from PAUD to elementary school level. This study is a descriptive 

qualitative study. The subjects of this study were children, parents and 
teachers in elementary school grade 1. Data collection techniques through 

interviews and questionnaires as the main data collection. This study also 

conducted observations and documentation as supporting data. The results 

of this study indicate that children's learning maturity readiness includes 
physical and mental readiness, social emotional, cognitive and language. In 

addition to these factors, the age and motivation of students are also the 

causes of children's learning maturity readiness in elementary school. 
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INTRODUCTION 

            According to the Ministry of Education and Culture (2022), transition is a 

child to a new learning environment.Thus, the PAUD-SD transition can be 

interpreted as the process of moving children from their role as PAUD students to 

primary school students.1 This program by the Ministry of Education and Culture 

is very important to be implemented in the early years of primary school. There is 

a gap in the educational model between early childhood education and primary 

school teaching (Hanifah & Euis Kurniati, 2024). Early childhood education 

focuses more on child development and fun learning, whereas primary school 

clearly focuses on subjects, especially literacy and math (Musfita, 2019). This gap 

can be filled by the Early Childhood - Primary School transition program. This is 

in line with the research findings of Fatonah et al. (2024) that the life skills-based 

PAUD-SD transition program showed that the increase in school readiness scores 

between the initial test and the final test reached 33 points after the intervention. 

           School readiness means a state in which a child has the basic long-term skills 

of a student (Kemdikbud, 2022).These basic skills must be instilled early in the 

PAUD- SD transition program. By having good basic skills, students should be 

ready to go to school and be students throughout their lives. Children's school 

readiness is not only the child's ability to read and write. Asiah (2018) in her 

research on learning to read, write, and count in kindergarten concluded that 

learning to read, write and count in early childhood (4-6 years old)4 would be better 

https://jurnal.peneliti.net/index.php/JIWP/article/view/11550
https://jurnal.peneliti.net/index.php/JIWP
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not given.Forcing children to be able to read, write and count means forcing 

children to have skills that should be taught at elementary school age.There are six 

basic skills that should be guided at MPLS in the PAUD-SD transition program 

(Angraeni, 2023), First, recognize religious values and characters. Second, 

emotional maturity sufficient for activities in the learning environment5.Third, 

social and language skills appropriate for healthy communication with peers and 

other individuals.Fourth, positive learning.Fifth, development of motor skills and 

taking care of themselves so that they can participate independently in the school 

environment. Sixth, adequate knowledge maturity to perform learning activities6 , 

such as literacy principles, counting, and understanding principles achieved in daily 

life. 

           In another statement, it is stated that there are 5 main aspects related to the 

development of children's readiness to enter school based on the Early Development 

Instrument (EDI), which include: 

1.Physical and mental health, which includes physical readiness for the school day, 

and physical independence, gross motor skills and fine motor skills7. 

2.Social competence, which is any social skills, responsibility and value, deep 

access to learning and readiness to explore new things8. 

3.Emotional maturity, understanding more social and helping behavior, anxious 

behavior and fearful and aggressive behavior and hyperactivity and inattention9. 

4.Language and cognitive development, including basic reading and writing skills, 

interest in literacy and numbers plus memory, more complete reading and writing 

and basic calculations10. 

5.Communication skills and general knowledge including the ability to 

communicate, needs and thoughts, understanding what others want, clear 

pronunciation and general knowledge (Janus, 2007, 2011). 

           Based on the results of the researcher's observations that in grade 1 at SDN 

32 DOMPU there are 3 students who experience problems in their transition period, 

especially in their learning readiness and maturity. The results of this study are 

expected to be able to provide solutions for student guardians or parents as well as 

elementary schools in the readiness and maturity of children's learning in their new 

class who are experiencing a transition period so as to produce students who are 

truly ready both their academic knowledge, social-emotional, skills and school 

environment. 

 

METHODS 

The research method used is descriptive qualitative to provide an overview 

of existing phenomena, both naturally occurring and designed. This research pays 

attention to the characteristic aspects of the reciprocal relationship between activity 

and quality (Yakin, 2012). This research uses a descriptive qualitative approach. 

Descriptive qualitative research is one type of qualitative research (Rusli, 2021)11 

In collecting information about data, researchers use interviews and questionnaires 

as the main techniques. Meanwhile, observation and documentation as supporting 

techniques. To analyze the data in this study, the authors were guided by a concept 

developed by Milles & Huberman (Sugiyono, 2013), namely data reduction, data 

presentation, and conclusion drawing12. 
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The object of this research is the readiness and maturity of children's 

learning which is found to be imbalanced with what should be during the transition 

period in several children in grade 1 of SDN 32 DOMPU. the research subjects are 

grade 1 children at SDN 32 DOMPU, while parents and grade 1 teachers at 

elementary schools become supporting data to explore information about children's 

readiness and learning maturity. 

After the data is collected, then the results of questionnaires and interviews 

from parents and homeroom teachers, then grouped children who have met the 

factors of readiness and maturity of learning with children who have not met the 

standards of readiness and maturity of learning. the process of presenting the data 

is presented in the research results, then the research conclusions are drawn. 

 

RESULTS & DISCUSSION 

Results 

CHILDREN'S LEARNING READINESS 

            Readiness is the totality of all the circumstances of each person who is able 

to make him give a reaction or response in certain steps for certain things as well 

(Slameto, 2010: 113)20. Readiness includes the ability to invest in the state of 

starting a movement or series of movements (W.S Winkel, 2009: 278). the readiness 

in question is the readiness of the movement to carry out the process of learning 

activities or learning activities. So if there is no interest and motivation to carry out 

learning activities, it means that the child does not yet have readiness to learn. 

Learning readiness does not come suddenly to children, for example interest in 

learning, language skills, social skills, and the ability to adapt to new friends. 

            This readiness needs stimulus from the role of parents, teachers in Early 

Childhood Education, and the social environment as a supporting factor21. The role 

of parents to support children's learning readiness is to introduce reading, writing 

and counting at home, teach children to wear their own clothes, teach children how 

to defecate, teach how to urinate and other things according to children's needs22.In 

the early childhood education environment, teachers also introduce reading, 

writing, counting and other skills as children's readiness for elementary school23. 

           Readiness is a condition of ability that exists in students with regard to 

certain educational goals (Hamalik, 2003: 41). Readiness (readiness to learn) of 

children to have physical, language, mental and social abilities to follow the 

learning process to achieve learning objectives24. such as the ability to sit longer 

on a chair / bench when learning in class with the aim that children will learn longer 

in class so that they need the ability to sit longer than when children learn in 

PAUD.The child can hold a pen / pencil when writing letters with the aim that the 

child will be able to write new material and assignments from the teacher in class, 

the child can pay attention and listen when the child is learning in PAUD. The 

teacher conveys learning material with the aim that children understand what the 

teacher is saying well25. 

             From some of the descriptions of the opinions above, the researcher 

concludes that children's learning readiness is the child's ability to provide a good 

reaction or response during the learning process both physically and emotionally, 

able to follow the procedures given by elementary school teachers during the 

learning process and able to complete it well, accompanied by support from the role 
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of parents who are coordinated in their environment as a form of support for 

children's learning readiness in elementary school. 

             Referring to the description of the criteria for children's learning readiness 

above, at SDN 32 DOMPU, out of a total of 10 students, there are several students 

who are deemed unable to go through the transition period optimally, namely on 

behalf of: 

1. Wita Puspita 

2. Ririn 

3. Daffa Julianto. 

1.The questionnaire results of the student named Wita Puspita in terms of her     

learning readiness after responding with her homeroom teacher and her parents are: 

Respondents with Wita Puspita's parents: 

            
                               (Questionnaire 1). 

               Respondents with homeroom teachers: 

           
                             (Questionnaire 1.1) 

From the questionnaire results above, it was found that Wita Puspita: 

1.Her cognitive and academic aspects do not meet the transition readiness standards 

because she is unable to concentrate during learning activities, does not have high 

curiosity, cannot do simple tasks independently, and only a small part of the 

recognition of numbers and letters (questionnaire 1.1), this is also in accordance 

with the parents' statements who answered doubtfully for the ability to recognize 

letters and numbers (questionnaire 1). 
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2.Social aspects and interaction, to share with others is good but Wita Puspita still 

lacks socializing and communicating with peers and cannot follow group games 

according to the rules (questionnaire 1.1). Although her parents answered 

accordingly in that section, but answered doubtfully on self-confidence 

(questionnaire 1). 

3.Motor aspects have been able to hold and use stationery correctly and have good 

movement coordination. 

So for the readiness factor, Wita Puspita has not met the expected standards even 

though some aspects have been fulfilled, namely her motor skills. 

2. Results of student questionnaire on behalf of Daffa Julianto: 

Respondents with parents: 

                              
(Questionnaire 2) 

Respondents with homeroom teachers: 

                              
(Questionnaire 2.1) 

From the results of the questionnaire above, it was found that Daffa Julianto: 

        Referring to the homeroom teacher's questionnaire answers, each aspect of 

learning readiness is on average answered TS (disagree) and KS (disagree), so it 

can be concluded that the child is not yet capable of both cognitive and academic 

aspects, social and interaction aspects and motor aspects. Then the homeroom 

teacher also included in his additional statement that Daffa was not physically and 

mentally ready for elementary school (SD). This is because Daffa does not want to 

go to class when the lesson starts, when he enters the class he does not want to 
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linger.When it's time to play, Daffa does not want to play with his friends.Similar 

results from his parents also answered TS (disagree) and R (doubt) for each option 

aspect of children's learning readiness, it's just that Daffa has a high willingness to 

enter elementary school, said his mother. 

His homeroom teacher continues to try to approach and often communicate with 

his parents so that Daffa wants to take lessons well, and over time Daffa began to 

go to class and learn, but the duration of learning time is only briefly. To socialize 

with classmates has not shown any significant changes because Daffa still does not 

want to join his peers or share something with his friends. 

3. Student questionnaire result on behalf of Ririn: 

Respondents with parents: 

                              
(Questionnaire 3) 

                                  Respondents with homeroom teachers: 

                               
(Questionnaire 3.1) 

From the questionnaire results above, it was found that Ririn: 

1.Her cognitive and academic aspects do not really meet the transition readiness 

standards because she is still unable to concentrate during learning activities 

optimally, does not have high curiosity, has not been able to do simple tasks 

independently, although for the introduction of numbers and letters most of them 

are familiar (questionnaire 1.1), but the statement of parents who answered TS 

(disagree) on the point of being able to write their own name, it means that Ririn 

cannot write her own name (questionnaire 1). 
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2.Social aspects and interaction, to share with others is good but Ririn still lacks 

socializing and communicating with peers and cannot follow group games 

according to the rules (questionnaire 1.1).In line with the statement of his parents 

who answered doubt on confidence and doubt if Ririn is able to socialize with peers 

(questionnaire 1). 

3.The motor aspect is well-prepared, i.e. holding and using stationery correctly and 

having good coordination of movements. 

          However, after the homeroom teacher took a personal approach and 

continued to coordinate with her parents, by the third month Ririn had shown good 

progress, such as doing simple tasks independently, being able to sit longer in a 

chair/desk, willing to learn to read independently, and her interest in learning was 

getting higher. 

          From the results of the above research, it can be concluded that children's 

learning readiness at the PAUD transition to elementary school is when children 

are able to have academic knowledge, social interaction can be applied when 

entering elementary school, and their fine motor and gross motor skills have 

developed perfectly. 

CHILDREN'S LEARNING MATURITY 

Cognitive maturity 

          “maturity is the result of a process of individual growth and development that 

takes place gradually so as to give rise to personality in the individual himself” 

(Herman, 1969).Meanwhile, according to Werner (in Sarionu 1969): “maturity is 

the correct implementation of the tasks of growth and development towards higher 

behavioral structures”. 

Maturity is a process of achieving natural stages of physical and behavioral 

transitions, including readiness to master new skills26. 

Cognitive is the processing of information, which begins with receiving 

information, entering the mind, as well as storing and processing information to 

then be applied again during complete activities, such as solving problems and 

thinking. So, cognitive maturity is children who have been able to reach the stages 

of cognitive development, including the readiness to master new skills in making 

increasing information27. The characteristics of cognitive maturity in early 

childhood are being able to recognize various symbols such as letters, numbers, 

pictures, and words used to refer to objects, being able to think logically, using 

simple reasoning in solving problems, being able to concentrate, and having good 

thinking power28. 

            Here are some criteria for children entering primary school (SD/MI). 

According to Abu Ahmed and Munawar Sholehi, the criteria for child maturity in 

this case are: 1) Children must be able to cooperate in doing something and no 

longer depend on their mother in doing activities, 2) The child must be active, 2) 

The child must be able to observe in detail the parts of other objects, 3) The child 

must be able to understand the meaning of other people. Taking and giving. For 

Indonesia, the age criteria group is + 7 years old, to enter elementary school (SD), 

4) There is a fairly high desire, especially those related to the intellectual 

development of children, generally expressed in the form of questions or they also 

like to travel experiences, 5) Abundant energy, so sometimes children are not 

worried about getting tired or running out of energy. Because their energy is very 



Rahmah, R., Ruslan, R., & Nasaruddin, N.. / Jurnal Ilmiah Wahana Pendidikan 11(2.A), 296-308 

 

- 303 - 

 

 

sufficient, it will be 6) Social feelings develop very quickly, so children like to obey 

their peer groups, sometimes children even prefer to prioritize peer groups rather 

than their parents. This is possible because children have many friends at school, 7) 

Already able to think abstractly, making it possible for children to define something 

in the form of certain theories or standards29, 8) Special interests focus on their 

hobbies (like playing guitar, raising animals, etc.) which translate into the 

completion of their teaching tasks, 9) There is cruelty, namely “the child's attention 

is focused on the outside world, but has not yet attracted attention, even children do 

not know the souls of others (Ahmadi and Sholeh, 2005: 111-112). 

         The student named Wita Puspita has been able to recognize basic letters, 

symbols and numbers (questionnaire 1) and is able to classify animals according to 

their groups and often talks about experiences with her parents when planting corn 

etc. (interview with homeroom teacher 1). While a student named Daffa Julianto 

has not been able to recognize numbers, symbols, basic letters (questionnaire 2.1). 

for the development of daffa's language skills is a quiet child, unwilling to share his 

experiences with the teacher. 

For the development of language skills, Daffa is a quiet child, unwilling to share 

his experiences with the teacher and his friends, it is because his language skills are 

not perfect and have not been able to sequence language properly and correctly 

(interview with homeroom teacher 1). 

While the student named Ririn has been able to recognize basic letters and numbers 

(questionnaire 3.1) and has been able to tell his experiences with full concentration 

and systematically when his teacher asks to tell a story (interview with homeroom 

teacher). 

Social maturity 

             Social maturity is the expertise of each person in adapting and placing 

themselves with the environment around their lives so that they are able to make 

habits that can help them in life so that they can be together or live together and 

help their social independence.The ability to participate in the child's environment, 

which is shown by them according to the stages of their development process. In 

early childhood, social maturity is shown by behaviors such as: being able to show 

an attitude of working together in groups30, daring to present themselves according 

to their interests, being able to show a sharing attitude, being able to behave 

according to small environmental norms, being able to have sympathy and empathy 

that is still simple, being able to be friendly, not selfish, like to imitate the positive 

behavior of their environment, and being able to give affection to close people 

(Prihaningsih in Wulandari, 2008). 

           By having social maturity, children will make it easier for themselves to 

orient and socialize with the outside world, namely the community environment. 

Social maturity will also make it easier to carry out social relationships 

independently, in the sense that a person will not develop into an individual who 

depends on his social environment. 

          In a student named wita puspita, she has shown social maturity well because 

she is willing to share with her friends (questionnaire 1) such as sharing food or 

snacks that she brings from her house. In addition, wita puspita often shares stories 

of feeling sorry for her sick mother and wants to help her mother at home. 
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          While Daffa julianto's social maturity has not developed as expected because 

he does not want to be with his friends, always plays alone and when invited or 

called by his teacher does not respond with any language (homeroom teacher 

interview). 

Social maturity for students named Ririn is quite showing its development even 

though there are still some that must be strengthened by teachers and parents at 

home such as being willing to share with friends, and sometimes socializing, 

communicating and following group games according to the rules or instructions of 

the teacher (questionnaire 3.1). 

Emotional Maturity  

Emotional maturity in preschoolers refers to a child's ability to recognize, 

understand, manage, and express his or her feelings or emotions in a healthy and 

appropriate way in social situations31. At preschool age, children are at a very 

important phase in their emotional development, as good emotional provision will 

help them adjust to their social environment and learn in the future. 

Preschool children begin to learn to recognize various emotions, both their 

own and those of others. At this stage, they begin to understand that feelings such 

as happiness, sadness, anger, or fear are part of the life process and can be felt by 

everyone. For example, children begin to understand that they feel happy when 

playing with friends or disappointed when they lose something. 

friends or disappointed when they lose something they like. 

           Emotional maturity is also seen in children's ability to manage their 

emotions, even if they are not yet in control of their emotions overall32. Children 

begin to learn simple ways to stay calm when they feel angry or frustrated, which 

can be compensated by taking a deep breath, talking to a teacher or parent, or taking 

a moment to themselves. They also begin to show the ability to share toys or take 

turns with friends, although there are still difficulties in separating or controlling 

impulses. 

at preschool age, children begin to develop empathy, which is the ability to 

understand and feel the feelings of others. They begin to care for their friends who 

are sad or hurt, and also learn to offer help or comfort. For example, if their friend 

is crying, they may try to hug him or say comforting words. 

In terms of psychological and emotional maturity, the student named Wita 

Puspita has not yet developed fully because she is unable to separate from her 

parents at school, does not have self-confidence during learning activities and is 

unable to control her emotions when facing difficulties (questionnaire 1). Likewise 

with Daffa Julianto and Ririn maturity their psychology and emotions have not 

developed as expected because the homeroom teacher's answer was TS (disagree) 

in (questionnaire 1). 

           It can be concluded that children's learning readiness and learning maturity 

will be said to be ready and mature when all aspects develop as expected at the time 

of the child's school transition. Although the aspects of learning readiness for Wita 

Puspita, Daffa Julianto and Ririn are mostly almost fulfilled, the learning maturity 

of the three students has not met the targeted development, so it remains a problem 

or problem in the process of transitioning children to elementary school, especially 

at SDN 32 DOMPU. Thus, there needs to be more effort in participation and 

coordination for parents and teachers in PAUD in preparing their children for 
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primary school such as teaching reading simple sentences, writing their own names, 

basic counting, practicing independence such as tidying up stationery after finishing 

learning, wearing their own shoes and sharing supplies or toys with friends and so 

on. 

Discussion 

Problems In Transitioning Children From Pre-School To Elementary School  

      There are several key issues encountered in the transition process, including: 

1.Changes in learning methods: ECD environments typically use play-based 

learning approaches, while primary schools emphasize systematic academic 

processes. This difference can pose adjustment difficulties for children, who need 

time and support to adjust. 

2.Psychological and academic maturity Not all children are equally prepared for the 

demands of learning in primary school. Some children may experience difficulties: 

Longer learning focus,Basic reading and writing skills,Independence in following 

directions,Ability to interact in larger learning groups13. 

3.Changes in the social environment, the transition from the relatively small 

environment of ECD to the larger and more complex environment of primary 

school can be challenging for children. It requires better social skills and emotional 

maturity14. 

4.Individual variations in readiness Each child has different developmental 

characteristics. Genetic factors, family environment, previous educational 

stimulation and social experiences also influence children's readiness for the 

transition. 

5.Knowledge gaps among parents and educators about the importance of fully 

preparing children for the transition from early childhood education to primary 

school15. 

To ensure a smooth transition, several aspects must be considered: 

-Cognitive and emotional readiness 

         In early childhood education, at this age they begin to develop basic skills 

such as reading, writing and arithmetic. However, the transition to primary school 

requires additional skills, such as the ability to sit still for long periods of time, listen 

carefully, and perform more complex tasks16. Parents and preschool teachers can 

help children prepare by introducing more structured learning routines. In addition, 

the child should also be cared for17. Some children may feel anxious or fearful 

about the changes ahead, especially if they have to part with their preschool friends. 

Open communication with the child is essential to help overcome this anxiety. 

- Developing social skills 

The transition to primary school often involves major changes in a child's social 

interactions. Children meet more new friends and adapt to different social 

dynamics18.early on can help children feel more confident in interacting with their 

classmates in primary school. 

- Building learning habits 

In early childhood education, learning is mostly done through play and exploration. 

However, in primary school, children begin to be exposed to more academic 

subjects that require more attention and concentration19. ECD parents and teachers 

can guide children to get used to a more organized learning routine, such as doing 

homework or reading books before bed. 
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CONCLUSION 

The transition from early childhood education (ECE) to primary school (SD) 

is an important milestone in child development. Children's readiness and maturity 

greatly influence the success of the learning process in primary school. Learning 

readiness includes the physical, cognitive, social and emotional skills that children 

need to face academic challenges in primary school. Meanwhile, learning maturity 

relates to the extent to which children have reached a level of development that 

enables them to fully manage and understand learning materials. 

Some of the factors that influence children's readiness and maturity include: 

1.  Cognitive skills: Children need to master basic skills such as speaking, listening, 

number recognition, reading and writing. Early childhood education provides a 

foundation for the development of these skills, but children need to practice and 

develop them further in primary school. 

2.  Independence: Independence in terms of social and emotional skills, such as the 

ability to cooperate, follow rules and do homework independently, is essential for 

children to adapt more easily to the school environment. 

3.  Social and emotional development: Children who are ready to learn have the 

ability to manage their feelings, interact with peers and teachers, and resolve social 

conflicts in a positive way. 

4. Physical health: Children's physical fitness is also important, as is the ability to 

participate in physical activities at school and maintain general health to stay 

focused on learning. 

5.  Family and neighborhood support: The role of parents and the surrounding 

environment is crucial in preparing children for primary school. Parents who 

provide attention, emotional support and appropriate educational stimulation can 

help accelerate the development of children's readiness and maturity to learn. 

Thus, a child's readiness and maturity for learning, from early childhood 

education to primary school, is determined not only by his or her academic 

development, but also by his or her social, emotional and physical readiness. 

Therefore, it is important to optimize all aspects of children's development so that 

they experience a smooth and successful transition. 
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