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	There is a significant ongoing discourse in Indonesia over the potential and appropriateness of including both Indonesian and English languages in English as a Foreign Language (EFL) classrooms for instructional purposes. There is a divergence of opinions among educators on the efficacy of utilizing English exclusively in the learning process. Some proponents argue for the effectiveness of this approach, while others advocate for the utilization of many languages, such as translanguaging (Garcia, 2012). The primary objective of this research is to examine the beliefs and practices employed by English as a Foreign Language (EFL) teachers in Indonesia regarding the utilization of translanguaging as a pedagogical tool for English instruction within EFL educational settings. The data was obtained by completing a set of questionnaires and conducting interviews. The present study employs Braun and Clarke’s (2006) theme analysis framework, which encompasses six distinct stages. The findings of this study indicate that educators hold the belief that the use of translanguaging can prove advantageous in enhancing language proficiency within English as a Foreign Language (EFL) instructional settings. The findings of this study indicate that two individuals held views favoring translanguaging in the optimal position, while one participant held beliefs favoring translanguaging in the maximal position. Despite the varying positions held by these teachers, they consistently engage in the activity of translanguaging across five distinct segments of the classroom setting (Garcia & Wei, 2014).
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INTRODUCTION

According to Smith (2017), the phenomenon of globalization has resulted in a rise in the enrollment of students from diverse linguistic backgrounds in Asian nations. Hence, within the realm of education in English as a Foreign Language (EFL) classrooms, the implementation of a monolingual instructional approach appears to present challenges due to the diverse linguistic backgrounds of students (Garcia & Wei, 2014). Educators are faced with the task of evaluating teaching approaches in light of diverse language requirements and reassessing the most suitable pedagogical strategies to employ (Duarte & GüntherVan der Meij, 2018; Hobbs, 2012).  In order to address this issue, the concept of translanguaging advocates for the active and comprehensive utilization of students' linguistic abilities, allowing educators to acknowledge valuable pedagogical approaches and enabling the seamless integration of students' diverse language backgrounds (Lasagabaster & Garcia, 2014).
Translanguaging, as a broad concept, refers to the utilization of a student's linguistic repertoire in their native language to facilitate the process of learning inside a target language classroom. Lewis et al. (2012a) provide a definition of translanguaging as the deliberate use of different languages in a bilingual classroom for both receiving and producing language. The concept of translanguaging was initially presented by Cen Williams (1940) under the term "trawsieithu," and later evolved into "translanguaging" as a deliberate practice of utilizing two languages concurrently and methodically (Lewis et al., 2012a). Translanguaging refers to the practice observed in English as a Foreign Language (EFL) classrooms where bilingual students employ two languages to enhance the communicative aspect of message conveyance. This involves utilizing multiple languages and leveraging their existing language skills to facilitate the acquisition of new languages (Garcia, 2009). Consequently, students are afforded the chance to utilize their first language (L1) in instances where they lack familiarity with the vocabulary of their target language. The linguistic phenomena discussed by Blackledge and Creese (2010) has the potential to successfully build meaning and communicate messages in order to achieve desired communication.
Hence, the utilization of translanguaging emerges as a significant tool in fostering a shared comprehension of language diversity among students who are categorized as bilingual or multidialectal (Li, 2020). According to Williams (1996), the concept of translanguaging involves the reception of information in one's first language (L1) and its subsequent utilization in one's second language (L2). However, in order to effectively employ this knowledge, a thorough understanding of it is necessary (Lewis et al., 2012a). There has been considerable scholarly discourse over the potential distinctions between translanguaging and code-switching, thus emphasizing the imperative need for a precise and comprehensive elucidation of the concept. The concept of "translanguaging" refers to an instructional approach wherein deliberate shifts occur in both the language used for input and the language used for output (Garcia & Wei, 2014). The fundamental objective of this approach is associated with a pedagogical strategy wherein students are encouraged to alternate between languages to enhance their understanding and ability to express themselves (Baker, 2011).
Educators are progressively incorporating translanguaging concepts and tactics into their instructional practices to facilitate students' academic achievement by leveraging their complete language repertoire. Translanguaging facilitates the exposure of pupils to linguistic practices that encompass the utilization of two or more languages within the educational setting. Translanguaging is widely seen as a beneficial practice, especially in contexts characterized by multilingualism; nonetheless, it can also present significant difficulties. The issue at hand was acknowledged by Garcia and Wei (2014), who made an effort to develop the theory in response. The majority of educational institutions refrain from allowing translanguaging within the framework of their official language policy due to the possible challenges it may pose for both educators and learners. Canagarajah (2011) posited that a fundamental aspect of determining the probability of achieving educational success involves the examination of individuals' attitudes or beliefs pertaining to translanguaging. Based on the aforementioned discourse, it can be inferred that the pivotal significance of the teacher's role stems from their position as the primary arbiter, wherein their personal convictions play a decisive influence in the adoption or rejection of translanguaging as a pedagogical approach (Kuandykov, 2021).
The significance of teachers' beliefs and instructional approaches regarding the utilization of translanguaging as a pedagogical tool for English instruction in EFL classrooms is noteworthy, particularly within the context of senior high school education. This is due to its potential to facilitate the English learning process for both educators and students. The significance of this study lies in two key aspects. Firstly, there is a lack of comprehensive research on the views and practices of English as a Foreign Language (EFL) instructors about the use of translanguaging for instructional purposes in senior high schools in Indonesia. Secondly, the existing literature on this topic is limited and does not adequately address the aforementioned issue. Furthermore, this research holds significance as it aims to examine the strategies employed by instructors in utilizing translanguaging as a means to enhance the teaching and learning of English in classrooms where English is taught as a foreign language (EFL).
In summary, the literature shows that most previous studies focused on teachers' attitudes and beliefs toward the practice of using translanguaging as a teaching strategy (McMillan & Rivers, 2011; Nambisan, 2014; Doiz & Lasagabaster, 2017; Yuvayapan, 2019; Fang & Liu, 2020; Pinto, 2020, Kuandykov, 2021; Yasar Yuzlu & Dikilitas, 2022) or the Although there have been several studies on teachers' positive perceptions and attitudes toward translanguaging for teaching and learning English in various settings in EFL classrooms, few studies on teachers' beliefs and practices on the use of translanguaging in the context of Indonesia have yet to be published. As a result, the purpose of this study is to address the void by further investigating teachers' attitudes on translanguaging as well as their practices in using translanguaging for teaching and learning English in EFL classes in Indonesia.


METHODS

This research use narrative inquiry as a methodological approach to examine the beliefs and behaviors of English as a Foreign Language (EFL) instructors regarding the use of translanguaging in the instruction and acquisition of English within EFL classroom settings.  Narrative inquiry is a research methodology employed to gather narratives and conduct data analysis derived from fieldwork (Barkhuizen, Benson, & Chick, 2014). Furthermore, the inquiry into the attitudes and practices of English as a Foreign Language (EFL) teachers regarding translanguaging is well-suited for the narrative inquiry approach. The data for this study was obtained from three English as a Foreign Language (EFL) teachers who were selected as participants from a Senior High School in Jakarta. These teachers were chosen due to the study's specific focus on English language instruction. The researchers employed a purposive sample strategy while selecting research respondents. Purposive sampling refers to the deliberate selection of informants based on specific criteria (Ruslan, 2010). The selection criteria for the participants were as follows: (1) EFL teachers with a minimum of three years of teaching experience, (2) Teachers who are proficient and regularly use both Indonesian and English languages in their teaching and learning activities, and (3) Teachers who employ translanguaging as a pedagogical approach in their EFL classrooms. The demographic information of participants is presented in Table 2.1.

[bookmark: _Toc141904910][bookmark: _Toc143674374]Table 2. 1 Demographic Information of Participants
	No.
	Participants (Pseudonyms)
	Gender
	Age
	Length of English teaching experience (approximately)
	Linguistics Background

	1.
	P (P1)
	Male
	49
	22 years
	Indonesian
English

	2.
	NNI (P2)
	Female
	35
	10 years
	Indonesian
English

	3.
	IR (P3)
	Male
	33
	5 years
	Indonesian
English



The authors of this study implemented a two-step approach in order to gather data pertaining to teachers' beliefs and practices regarding the use of translanguaging as a means of instruction and acquisition of the English language. The present study employed the semi-structured interview protocol developed by Garcia and Kleyn (2016), which consisted of eighteen questions. Furthermore, the set of thirteen questions utilized in mixed-method questionnaires, as modified by Garcia (2017). A mixed-method questionnaire refers to a survey instrument that incorporates both closed-ended and open-ended question formats, so combining two distinct approaches. The data that has been collected were analyzed by thematic analysis (Braun & Clarke, 2006) that consists of six phases.

RESULTS & DISCUSSION

Results

Based on data from interviews and questionnaires conducted with teachers, there are two main themes in this study: first, teachers’ understanding and reasons that shaped their beliefs about the use translanguaging in EFL classrooms. Second, teachers’ practices on the use of translanguaging in EFL classrooms. The two aforementioned themes provide answers to the following questions: (1) What do teachers believe about the use of translanguaging in EFL classrooms?, (2) How do teachers conduct translanguaging practices in EFL classrooms?





Teachers’ Beliefs on Using Translanguaging in EFL Classroom
The first finding of this study is about teachers' beliefs about how they understood translanguaging and what factors influenced their beliefs about using translanguaging. In the context of teachers' opinions about the concept of translanguaging, some teachers are still unfamiliar with translanguaging; in fact, this is the first time they have heard the term in the context of the learning process. Their comments, however, revealed that everyone had their own concept of translanguaging, but that they had a general grasp of translanguaging. They believe that translanguaging is a new phenomenon in the field of linguistics that involves multilingual speakers using language switching or language transitions in EFL classes to make it easier for students and teachers to communicate and understand the material being studied. The definition shows that teachers' comprehension corresponded to the concept of the expert. This is consistent with the findings of this study on their attitudes on translanguaging for teaching and learning.
Furthermore, one of the key factors that affected teachers' beliefs is the assumption that translanguaging can be employed as a pedagogical tool in the learning and teaching process. During the questionnaire, the researchers asked thirteen questions about teachers' attitudes regarding translanguaging and why they believe translanguaging should be used in the classroom. According to the questionnaire data, teachers believe that adopting translanguaging in the classroom can help students learn more effectively. It is possible to conclude that participants believe translanguaging is crucial in the learning process for a variety of reasons. Their comments demonstrate that they each have their own opinions, yet they do share something in common. One of the reasons they believe translanguaging may be used in the classroom is that it can make the learning process in EFL lessons more effective and efficient. They also reasoned that translanguaging could improve English learning in EFL lessons by allowing students to better understand the material delivered properly and effectively. In addition, the data indicates that teachers believe translanguaging can influence the social and emotional development of students during the learning process. Based on student responses in class, the teacher believes that translanguaging can increase activity and motivate students to better comprehend the presented material. Translanguaging also affected motivation, agency, and self-efficacy in facilitating learning, as stated by Sun and Zhang (2022). Translanguaging is regarded as extremely beneficial for allowing students with limited English proficiency to freely convey their thoughts and emotions. The majority of participants also argued that translanguaging is necessary in the classroom because it can hinder learning fluency. Given the diverse abilities of students, it would be difficult to teach exclusively in English, as many students still do not comprehend the presented material. 
In determining teachers' beliefs toward translanguaging, teachers' positions on beliefs toward translanguaging practice should also be considered. To classify teachers' beliefs toward translanguaging practices, the researcher employs Macaro's (2001) theoretical framework. Macaro (2001) argues that the teacher's belief in translanguaging can be categorized into three positions: 1) Virtual Position: English-only preference, 2) Maximal Position: Translanguaging as a last resort, and 3) Optimal Position: Translanguaging as infrastructure. This study concluded that participants' beliefs toward translanguaging in the classroom fell into two categories: maximal and optimal. However, none of the participants held virtual positions associated with classroom translanguaging.

Maximal Position: Translanguaging as a Last Resort

Based on the interview data, the researcher discovered that one of the study participants, P1, strongly opposed translanguaging in the EFL classroom. P1's position of translanguaging as a last resort is motivated by multiple factors. First, P1 believes that translanguaging can only be used when necessary, as evidenced by the level of student participation, interest, or activity during the teaching and learning process. In other words, he will continue to urge students to express their thoughts and emotions exclusively in English. This L1 role may be utilized if it is observed that some students lack the confidence or vocabulary to articulate their thoughts and emotions in English.
Second, P1 believed that learning English would be better if it was explained in English, because in later students would be trained and be able to hear more new vocabulary. Meanwhile, if in an EFL class, the teacher teaches with students' L1, students cannot understand more vocabulary for the target language itself and become accustomed to their L1. Therefore, this translanguaging needed to be used when students have difficulty conveying ideas or feelings, so that students can convey them as a whole.
In addition, the curriculum policy in institutions is a factor. There are still classes using the 2013 Curriculum (Kurtilas) at the school where he teaches, so students are expected to be able to master the material, particularly English. Students will receive a score below the Minimum Completeness Criteria (KKM) if they do not speak or understand English sufficiently.

Optimal Position: Translanguaging for Scaffolding

P2 and P3 were assigned to the sub-theme "translanguaging for scaffolding" for the remaining participants. They are assigned to this position because they asserted that translanguaging should be utilized in the classroom as a tool that facilitates communication between instructors and students in EFL classes. This is due to the varying abilities of students; consequently, translanguaging is regarded as extremely beneficial for several aspects of learning to facilitate communication and material delivery between instructors and students.
In addition, these two participants corroborate the monolingual viewpoint stated by P1. P2 and P3 argue that English should be used to teach in EFL classes because, ideally, teaching in the target language should use more target language than students' and teachers' L1s. However, despite the fact that the English language is ideally required for EFL learning, they believe that translanguaging is necessary to ensure that students with lower abilities can comprehend the presented material. P2 and P3 argue that if students do not comprehend the material being taught, they will use translanguaging to convey learning. Also related to student learning motivation, P2 contends that when students comprehend the presented material, they will become more engaged. In the end, students with a high level of mastery of the material will have an impact on their motivation, and as a result, translanguaging students will become more engaged during classroom instruction.
In accordance with P2, P3 believed that translanguaging could enhance students' comprehension of presented material. He argues that the use of translanguaging can help students with low abilities comprehend the presented material more readily and can increase the knowledge of students with high abilities so that they can comprehend the material more thoroughly. Therefore, P3 believes that translanguaging can have an impact on student academic achievement because students comprehend the learning material better when the teacher uses translanguaging, and he believes that translanguaging must be used in EFL instruction. In addition, P2 and P3 believed that translanguaging could facilitate student interactions with both the instructor and their peers. This is also evidenced by an increase in students' confidence in interacting and expressing their ideas or emotions, as it will increase their vocabulary and be stored in their memories.
A long-term goal or the ultimate goal of a developed training activity is the instructional goal. The results of the need analysis are used to define general instructional goals. "If a sample of the article is given, a group of competency development trainees analyzes the instructor, the teacher will be able to produce 1 (one) research title in the form of a scientific article published in a national certified scientific journal," says the general instructional target.

Teachers’ Practice on Using Translanguaging in EFL Classroom
Based on the questionnaire and interviews conducted by the researchers with three teachers (P1, P2, and P3), five themes of teachers' practices regarding the use of translanguaging in EFL classrooms have been identified. The five themes are as follows: 1) Creating a safe and supportive environment where students feel comfortable using all of their languages; 2) Encouraging students to draw on their full linguistic repertoire to support their learning; 3) Using translanguaging as a pedagogical tool to scaffold learning and promote language development; 4) Providing opportunities for students to reflect on their language use and discuss how they have used different languages to support their learning; and 5) Fostering collaboration and interaction among students who speak different languages. The outcome of the data is described below:

1. Creating a Safe and Supportive Environment Where Students Feel Comfortable Using All of Their Languages

The analysis of interview data revealed that participants engage in the practice of translanguaging within the classroom setting as a means to establish an environment that is both secure and conducive to student comfort. The remark made by the teachers offers elucidation regarding this issue.

“Yes (can create a safe and inclusive learning)… That the students who are not active in class discussions will understand, not just understanding but being able to express in English, if for example they still can't do it, it's okay to use Indonesian.” (P1)
"If that's the response, the students will definitely be more comfortable yaa, because they will understand more about the materials, that's rough yaa, while we are directing them. We still teach (in English), but we use language that they think is easier, so the student feels comfortable and not pressured like that” (P2)
“For what I said like that, the practice of translanguaging can become or form an inclusive class, that's how it is. Can it support learning or not? Yes, definitely it is very supportive in that class. Because of this translanguaging, as I said, it can make the environment in the class more curious for students when learning…” (P3)

This claim is supported by the presentation of the questionnaire data. The data reveals that out of the participants surveyed, three participants answered affirmatively (Correct) while none responded negatively (Incorrect) to the statement "Translanguaging can create an inclusive learning environment." Consequently, it can be inferred that the participants concur with the notion that translanguaging has the potential to establish a learning environment that is both secure and conducive to student comfort. This approach allows for the acceptance and respect of students' diverse linguistic backgrounds, hence promoting motivation and a heightened sense of curiosity among learners. Furthermore, every participant holds the belief that they engage in translanguaging as a means to foster a comfortable learning environment for students. This approach alleviates any sense of pressure and enables students to fluidly utilize many languages they are proficient in, hence facilitating a seamless learning experience. Moreover, this approach has been shown to alleviate feelings of anxiety among students both during and after the learning experience.

2. Encouraging Students to Draw on Their Full Linguistic Repertoire to Support Their Learning

According to the data gathered from the interview, it has been shown that teachers engage in the practice of translanguaging due to their belief in its potential to facilitate students' utilization of their complete linguistic repertoire throughout the process of learning. Teachers have certain beliefs on the implementation of translanguaging as a pedagogical approach, aiming to foster students' comprehensive utilization of their language repertoire. Consequently, teachers have actively employed this technique within the classroom setting. The results of the study can be succinctly described in the following manner:

"… We should encourage and motivate students to use English in class, but when this student needs to convey ideas, feelings, and difficulties with their vocabulary, we give them the opportunity, so that they can fully convey what is their thoughts and feelings” (P1)
"To be honest, I often do this (translanguaging practice) to make it easier for students to understand what I'm conveying…  For speaking, I encourage it to students (use translanguaging), because to make it easier, but for writing it is only one language” (P2)
"… I encourage them to make it with their own abilities, words that they know themselves, even if the structure is messy, or something is messy, it's okay. Because that's one way to train them to be proficient in the English language. So, for example, we used our own language first, Indonesian. Then, we use the answer using English, like that” (P3)

Based on the aforementioned interview data, it can be inferred that the use of translanguaging as a pedagogical approach has the potential to foster enhanced comprehension among students, enabling them to better grasp the content delivered by the teacher as well as effectively express their own thoughts and ideas throughout the learning journey. This pertains to the comprehension of students, whereby if students possess a comprehensive understanding of the content conveyed by the teacher and are able to articulate it utilizing their complete linguistic abilities, it signifies their acquisition and comprehension of the subject matter being instructed during the educational endeavor.
Based on the data obtained from the questionnaire, it was found that out of the total number of participants, three individuals responded affirmatively to the statement "translanguaging can enhance students' comprehension of the instructional content". In summary, the teacher employs the practice of translanguaging by actively promoting the utilization of students' diverse language abilities and endeavors to effectively address their communication requirements, hence facilitating smooth functioning inside the classroom. Teachers employ their complete range of linguistic abilities in order to effectively address the communicative requirements that arise in the teacher-student dynamic. The utilization of students' complete linguistic repertoire by teachers has the potential to enhance student engagement in low-ability groups. Furthermore, the implementation of translanguaging, which involves promoting students' linguistic repertoire, has the potential to enhance language understanding in a positive manner.

3. Using Translanguaging as a Pedagogical Tool to Scaffold Learning and Promote Language Development

In the data obtained from interviews, it was found that the three participants practiced translanguaging in their classroom as a pedagogic tool to support learning and promote language development. The explanation given by the teachers below clarifies this.

"… I can say the use of mother tongue or Indonesian in learning English as a language Foreigners in this high school, it can help students facilitate the learning process” (P1)
"Looking at the condition of the students and learners where I teach, it can be said that the level of understanding of learning English is different, right? That's why I use translanguaging… The benefit for students is that it is easier for students to understand, ya.. So they don't get confused, hence the message can be conveyed well and there are no misconceptions” (P2)
"I have practiced this in all the classes I teach… And the majority of all participants students, they want to use two languages. So, if some of them don't understand, they will understand, and those who understand, they will become understand more, like that” (P3)

Based on the aforementioned interview data, it can be inferred that the three participants employed translanguaging as a pedagogical strategy, with the objective of enhancing students' comprehension of the instructional content provided by the teacher. In addition to conducting interviews, researchers employed questionnaires to assess statements provided by teachers. According to the questionnaire data, three individuals engage in the practice of translanguaging as part of their learning process. The efficiency and time-saving benefits of data translanguaging were substantiated by questionnaire responses. Specifically, three participants indicated their preference for the "Yes" choice in the statement “translanguaging is an efficient, time-saving technique”.
Based on the aforementioned evidence, teachers engage in the implementation of translanguaging as a pedagogical strategy or medium for instructional purposes. They hold the belief that the utilization of translanguaging serves as an effective technique, enhancing students' comprehension and acquisition of the subject matter being taught. There is evidence to suggest that the utilization of translanguaging as a pedagogical method can enhance students' comprehension of learning materials. Furthermore, the utilization of translanguaging as a pedagogical instrument can facilitate comprehension and foster a shared understanding among students at varying proficiency levels. Translanguaging can be conceptualized as a comprehensive language system and educational instrument that extends beyond its role solely as a pedagogic tool. Translanguaging has the potential to address challenges, such as the varying proficiency levels among students during the learning process.

4. Providing Opportunities for Students to Reflect on Their Language Use and to Discuss They Have Used Different Languages to Support Their Learning

The present dataset pertains to the manner in which a teacher's implementation of translanguaging strategies offers pupils the chance to engage in critical self-reflection regarding the utilization of their native language to facilitate the process of learning. The analysis of the interview data revealed that the participants engaged in the practice of translanguaging within the classroom setting, primarily as a means to facilitate effective communication and expression of thoughts and ideas among the students. Furthermore, participants engage in the practice of translanguaging during classroom discussions as part of the instructional process, with the objective of enhancing students' comprehension of the shared information. The results obtained from the conducted interviews can be succinctly stated in the following manner:

"In the discussion of interpreting a concept, I asked using English and the students still didn't respond, I then used Indonesian so they were active in class. However, if they still don't want to answer because they are using English, in the end, I give students the opportunity to use Indonesian (translanguaging)” (P1)
"In class, I will embrace all students. So, I will continue to interact using English, but if they respond in Indonesian, it's okay (provide opportunities for students to reflect on their language use). One thing that I emphasize is if I convey it in English and they can answer even in Indonesian, it means they understand what is being conveyed. It's just they need to practice conveying it in English.” (P2)
“Yes (give opportunity for students reflect on their language use). That's what I asked "Okay if you have trouble". Now, it commonly happens, it happens a lot. So if they ask for permission, or ask for clarification, I said "Okay, if you don't understand, you mix and use Indonesian, it's okay”. The important thing is that they still use English and Indonesian, so that's one form of translanguaging” (P3)

Based on the aforementioned interview data, it is evident that all participants held a belief in the efficacy of the translanguaging method they implemented with their pupils. Teachers hold the belief that implementing translanguaging theory in instructional settings can afford students with valuable opportunities to engage in reflective practices pertaining to their utilization of their first language (L1). The utilization of translanguaging by students facilitates the management and expression of their thoughts, leading to enhanced learning comprehension. Consequently, the participants grant permission to their students to employ translanguaging as a means of introspection into their language usage, thereby enhancing students' comprehension and facilitating their educational progress. Furthermore, providing students with opportunity to engage in translanguaging activities has been shown to enhance their learning outcomes and academic performance. A significant number of English as a Foreign Language (EFL) teachers in Indonesia facilitate opportunities for students to engage in translanguaging. Consequently, this approach promotes student participation in the classroom and assists students with lower proficiency levels in achieving improved learning outcomes.

5. Fostering Collaboration and Interaction Among Students Who Speak Different Languages

According to the data obtained from the interviews, these three participants had believed in and practiced the theory of translanguaging in the EFL course that translanguaging serves to promote collaboration and interaction between students for a fluid learning process.

"Yes, if in the discussion it can (can help facilitate student interaction with each other)" (P1)
" Okay, if it’s to make it easier, yes… For example, in class, if the student actually talks to me in English, I will respond in English. At least there is also habituation for them to speak English, but later, for example, whenever they switch to their mother language, that's also not a problem, so it's just taken into the realm of habituation anyway” (P2) 
"Yes (make it easier for students’ to interact with each other), because last year I started to like this (use translanguaging), I asked for it to be implemented during my class..." (P3)

From these data it can be concluded that the practice of translanguaging in the classroom can help teachers to encourage collaboration and interaction between students in the teaching and learning process. This is consistent with the percentage questionnaire data, it is evident that the three participants answered “Yes” (True) in the statement. Translanguaging increases students' confidence and is actively involved in the teaching and learning process, which means that all participants agree with the statement of practice “Translanguaging can promote collaboration and interaction between students”. The practice of translanguaging increases the competence of students with low English proficiency because translanguaging helps students learn to interact with their limitations and engage in discussions. While in the data translanguaging is useful for social-emotional students during teaching and learning, also linked to the statement that “translanguaging increases students' self-confidence and is actively involved in the teaching and learning process”, it follows that the majority of the participant selected Yes (True), meaning that they agree that translanguaging can help students interact with each other.
In addition, based on the questionnaire data, it shows that translanguaging practice can lead to students becoming active in the classroom. This is consistent with the above participants' statement that this translanguaging practice can facilitate interaction between students in the classroom, particularly in discussions. When the teacher employs translanguaging and uses their students' native language, it makes students more active when students are required to perform adequately in the language, because the teacher can involve all students at different levels in interaction and collaborative dialogue in the classroom. This is also related to the social-emotional students in teaching and learning in the classroom. Teachers who practice translanguaging in the classroom can relieve students' psychological pressure, allowing students to actively respond to student-teacher interactions or discussions. Therefore, the majority of participants agree that the practice of translanguaging is useful for social-emotional students so that students become more active in the classroom and not feel pressured. The teacher practices translanguaging in order to get the students to actively participate in the learning process and not to feel pressured or afraid of exclusion.

Discussion

Based on the data gleaned from the results of the study, it shows that EFL teachers' beliefs and practices regarding translanguaging evoke positive responses from each participant who shares their experiences and use translanguaging in their teaching practices in the classroom. The results indicate that the majority of teachers believe in the theory of using translanguaging to support the teaching and learning process in EFL classes. The first aspect the researcher identified was teachers' understanding of translanguaging, which shaped their beliefs.
Based on the results, the teachers assumed that translanguaging is a new phenomenon in the field of linguistics and that translanguaging is the continuous use of two or more languages to meet social and cognitive needs. This is consistent with many definitions, one of which comes from Wei (2011) that translanguaging is defined as an educational practice that deliberately alternates between the continuous use of input and output languages. Both teachers also believed that translanguaging made EFL easier for students to teach and learn because it is a strategy that can create a bridge between teachers and students so that the material can be conveyed properly. Yasar Yuzlu and Dikilitas (2022) mentioned that translanguaging can facilitate the learning process in the classroom as it can help students to understand the material more deeply (Baker, 2011).
Translanguaging is a good pedagogical tool for classroom teaching as it allows for more effective communication between teachers and students. One of the important aspects that shaped teachers' belief in translanguaging is why teachers believe that translanguaging can be used as a pedagogical tool in the learning and teaching process as it is considered to be very beneficial for teachers and students in EFL classes is viewed. The three teachers really believe that translanguaging is a very effective pedagogical tool in the learning process. They believe that translanguaging can bridge the communication between teachers and students during learning, allowing students to better understand the material being presented. It agreed with Baker (2011) that the level of student understanding would increase if the teacher used translanguaging in EFL learning.
Another reason teachers believe in translanguaging for teaching and learning purposes is that it can increase students' motivation and confidence. This is influenced by the social-emotional attitude of the students in the learning process, which means that the students do not feel pressured when learning. This was supported by Creese and Blackledge (2010) that translanguaging can increase student motivation and self-confidence as translanguaging has been shown to help support social-emotional students and relieve them of feelings of depression, anxiety and frustration (Back et al., 2020). Another consideration in deciding teachers' beliefs about translanguaging is teachers' positions on their beliefs about translanguaging practices, as there are three positions regarding teachers' beliefs about translanguaging. The majority of the participants considered the optimal position to be translanguaging as a scaffold, and they used translanguaging throughout their teaching. Although they believe that using English in an EFL classroom is ideal, translanguaging is seen as important in the learning process to deal with students with low English proficiency.
It is believed that translanguaging is important as there are still many students in the school where they teach who understand and are more active when lessons are delivered using translanguaging. Therefore, it is assumed that translanguaging is able to facilitate communication between teachers and students. This has been demonstrated in research by Macaro (2001) cited in Yakshi (2022) showing that using L1 for fluent communication is actually very useful when considered in different aspects of learning. Teachers in this optimal position believe that using L1 can be beneficial for educational purposes (Yakshi, 2022). Another type of belief was translanguaging as a last resort, or maximum position, which only one teacher, P1, adhered to. P1 believed that English should be used to best effect when teaching EFL courses, although he also used this translanguaging method in the classroom on several occasions.
The aim is to improve the dynamics of the lesson so that students become more active and ensure understanding for students with lower English proficiency levels. This was supported by Canagarajah (2011) that most teachers inadvertently use translanguaging in the learning process for pedagogical approaches. Teachers in this maximal position believe that full use of the target language in the classroom is not valid, as the teacher is forced to use translanguaging due to insufficient circumstances to provide instruction in the target language (Macaro, 2001). In addition, it was found that all teachers believe in the theory of translanguaging practice that they use in the classroom, as this translanguaging practice serves many specific purposes and is seen as an important pedagogical tool for teaching in EFL classrooms. In this case, teachers in Indonesia can be said to have practiced several key practices of translanguaging. This discussion is similar to the research aspect of Khairunnisa and Lukmana (2020) who found in their research that the practice of translanguaging is used by some teachers to facilitate learning to achieve pedagogical goals. One of them is creating a safe and inclusive learning environment (Garcia & Wei, 2014), encouraging students to use their linguistic repertoire (Raja et al., 2022), translanguaging practices are used as pedagogical tools that are considered effective in learning (Fang & Liu, 2020 and Pinto, 2020), translanguaging practices can provide low-ability students with opportunities for discussion (Yuvayapan, 2019) and encourage collaboration and interaction among peers (Aoyama, 2020).

CONCLUSION

Upon the completion of this study, it is evident that the implementation of translanguaging by the position of teachers’ beliefs toward translanguaging yields a favorable outcome during teaching and learning. The teachers give several reasons why they believe in the theory of translanguaging for teaching and learning EFL. They believe that translanguaging can be used as an educational tool as it can facilitate the fluid process of teaching and learning, particularly by ensuring smooth communication between teachers and students in the classroom. In addition, they believe in the theory that the use of translanguaging in the classroom is very important for the students' conditions of mastery of the material and has many functions for students in learning EFL. The analysis of teachers’ practice toward translanguaging reveals that the majority of teachers are aware of and have practiced various translanguaging practices that can be used in the classroom, resulting from the use of translanguaging and the importance of translanguaging.
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